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Tajwid instruction plays a crucial role in developing students’ 

Qur’anic reading skills, particularly in improving 

pronunciation accuracy, fluency, and understanding of 

recitation rules. However, many students at the basic 

education level continue to struggle to apply tajwid correctly 

during Qur’anic reading activities. This study investigates the 

implementation of tajwid instruction at Al-Rahman Witya 

School, a private Islamic school located in the socio-religious 

context of Southern Thailand. The study employs a qualitative 

descriptive approach, involving classroom observations, in-

depth interviews with school leaders and Qur’anic teachers, 

and documentation of students in grades III to VI. The 

findings reveal that tajwid instruction is carried out through 

systematic lesson planning, structured classroom practice, 

and continuous evaluation. Teachers apply various 

instructional methods, including talaqqi, classical recitation, 

drill exercises, individual mentoring, and limited use of 

audiovisual media to support students’ learning. These 

approaches help students improve pronunciation accuracy, 

apply basic tajwid rules more consistently, and increase 

reading fluency. In addition, tajwid instruction helps 

strengthen students’ confidence and motivation in reciting the 

Qur’an. The study also identifies several supporting factors 

influencing the effectiveness of tajwid learning, including 

institutional commitment, teacher competence, parental 

involvement, and the surrounding socio-religious 

environment that encourages regular Qur’anic practice. The 

study concludes that well-organized tajwid instruction not 

only enhances students’ technical recitation skills but also 

fosters positive learning attitudes and strengthens Qur’anic 

literacy among elementary-level learners in Islamic 

educational settings. 
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INTRODUCTION 

The ability to read the Qur’an is a fundamental competency that every Muslim is expected to 

master, as the Qur’an functions as the primary source of guidance in Islamic life (Jannah & Jumari, 2024; 

Munir et al., 2026; Munir & Solihah, 2026; Pangastuti et al., 2025). Reading the Qur’an differs from 

reading ordinary texts because it requires mastery of hijaiyah letters, proper articulation, and 

understanding of tajwid rules. Inaccurate pronunciation may not only affect the technical quality of 

recitation but can also alter the meaning of Qur’anic verses (Kamil & Murniyetti, 2023). Therefore, the 

study of tajwid holds an essential role in Islamic education, particularly in developing students’ ability 

to read the Qur’an correctly and fluently (Ampesi et al., 2025; Arifi et al., 2026; Mubi et al., 2024; 

Mukhammad & Bon, 2026; Zakariyah et al., 2025). 

Tajwid instruction occupies an important position in the tradition of Qur’anic learning. 

Theoretically, learning tajwid is considered fardhu kifayah, while applying tajwid rules in recitation is 

an obligation for every Muslim (Arifi et al., 2026; Azisi et al., 2025; Bhat & Bisati, 2025; Bz et al., 2025; 

Effendi et al., 2025; Fansori et al., 2024; Zakariyah et al., 2025). This indicates that tajwid learning is not 

merely an academic subject but also a religious necessity. At the level of basic Islamic education, tajwid 

instruction becomes a crucial foundation for students’ religious literacy, as early mastery of Qur’anic 

reading significantly influences their later understanding of Islamic teachings (Alqudsi, 2024). 

Previous studies have shown that students’ Qur’anic reading ability at the elementary level still 

faces various challenges, including limited recognition of hijaiyah letters, insufficient mastery of tajwid, 

low learning motivation, and limited family support (Kamil & Murniyetti, 2023). Several studies have 

also examined the effectiveness of different Qur’anic teaching methods, such as Iqra’, Ummi, Yanbu’a, 

Qira’ati, and other instructional models (Aristiati, 2022; Rahayu, 2024; Rahmawati & Amirudin, 2023). 

These studies demonstrate that teaching methods influence students’ reading achievement; however, 

they mostly focus on learning outcomes and instructional effectiveness rather than examining how 

tajwid instruction is practiced in everyday classroom settings. 

This condition reveals a gap in the existing literature. While many studies discuss methods and 

outcomes of Qur’anic learning, limited research has specifically explored, from a qualitative 

perspective, the practical implementation of tajwid instruction as a classroom process involving 

teacher–student interaction, learning activities, and contextual adaptation. In addition, studies focusing 

on tajwid instruction in Islamic educational institutions in Southern Thailand remain scarce, even 

though the region has a distinctive socio-religious context that shapes Islamic educational practices. 

Southern Thailand is known for its strong Muslim community and long-standing tradition of 

Islamic education. In this context, schools play an important role in preserving Qur’anic literacy among 

younger generations. One such institution is Al-Rahman Witya School, a private Islamic school in 

Southern Thailand that integrates Qur’anic learning into its formal curriculum (Magdarianti & Fatkhi, 

2025; Rokhman et al., 2025; Sefiana et al., 2025; Tamjidnor et al., 2025). The school provides tajwid 

instruction as part of the Al-Qur’an Hadith subject to support students’ development of Qur’anic 

reading skills. 

The study departs from the premise that tajwid instruction, when implemented through 

structured classroom interaction, direct guidance, and contextual learning processes, plays a significant 

role in strengthening students’ Qur’anic literacy in basic Islamic education. In doing so, it complements 

previous research that has largely focused on learning outcomes and methods by offering a 

process‑oriented account of how tajwid instruction is enacted in everyday classroom settings. 
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METHODS  

This study uses a qualitative approach with a descriptive type of research. The qualitative 

approach was chosen because this study aims to present an in-depth picture of the tajwid learning 

process and Qur'an reading skills as they are in the field. This type of research is a field research that 

intends to find out respondent data directly from the field, which is a study that aims to find out the 

actual situation and circumstances of how the tajwid learning process takes place (Khamid et al., 2020). 

The research was conducted at Arrohman Witiya School, Southern Thailand, over three months. 

The research subjects consisted of school principals, Qur'an learning coordinators, Qur'an teachers, and 

45 students in grades III to VI. The selection of subjects was carried out by purposive sampling, 

considering the relevance and direct involvement in the tajwid learning process. The data collection 

techniques used include three main methods. First, active observation of the tajwid learning process in 

the classroom to directly observe the methods, strategies, and learning interactions that occur. Second, 

in-depth interviews with school principals, Qur'an teachers, and several students to explore 

information about the planning, implementation, and evaluation of tajwid learning. Third, 

documentation in the form of data collection from official school documents, such as syllabi, lesson 

plans, and student evaluation results (Creswell & Creswell, 2019; Guest et al., 2006). 

Data analysis is carried out through three stages, namely data reduction, data presentation, and 

conclusion/verification. The validity of the data is tested through source triangulation, technique 

triangulation, and time triangulation. Triangulation is done by comparing data obtained from 

observations, interviews, and documentation to ensure the consistency and accuracy of research 

findings. 

FINDINGS AND DISCUSSION 

FINDINGS 

Overview of Qur’anic Learning at Al-Rahman Witya School 

Al-Rahman Witya School is a private Islamic educational institution located in Southern Thailand 

that integrates religious and formal academic education. Within its curriculum, Qur’anic learning 

constitutes an essential component of Islamic instruction. The teaching of the Qur’an is conducted 

through the Al-Qur’an Hadith subject and is designed to develop students’ ability to read the Qur’an 

accurately and fluently. 

Based on field observations, Qur’anic learning at Al-Rahman Witya School is implemented 

regularly in classroom settings under the supervision of teachers responsible for Islamic subjects. The 

school provides specific learning sessions for Qur’anic reading, with particular emphasis on students’ 

mastery of tajwid as a foundational skill for proper recitation. These activities are carried out in a 

structured manner and are adjusted to students’ educational levels. 

The school is situated in a Muslim-majority community in Southern Thailand, where religious 

traditions remain strong in everyday life. This socio-religious environment supports the 

implementation of Qur’anic learning, as students are accustomed to religious practices both at school 

and in their community. Such conditions create a supportive context for the development of Qur’anic 

literacy among students. 

The findings indicate that Qur’anic learning at Al-Rahman Witya School is positioned not only as 

a curricular subject but also as an important part of students’ religious formation. This institutional 

commitment provides a strong basis for implementing tajwid instruction as an integral practice in the 

development of students’ Qur’anic reading skills. 
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The Practice of Tajwid Instruction 

The findings show that tajwid instruction at Al-Rahman Witya School is organized through a 

structured process that includes lesson planning, classroom implementation, instructional materials, 

and evaluation. Teachers prepare learning targets according to students’ educational levels, beginning 

with the recognition of basic hijaiyah letters and progressing to the application of tajwid rules in 

Qur’anic recitation. This planning is intended to ensure that students develop their reading skills 

gradually and systematically. 

In classroom practice, lessons typically begin with prayer and a review of previous material before 

introducing new tajwid concepts. Teachers explain the rules of recitation and provide concrete 

examples taken directly from Qur’anic verses. Observation data show that students participate actively 

in reading sessions, both collectively and individually, while teachers provide immediate correction 

when pronunciation or tajwid errors occur. 

The main instructional method applied is talaqqi, in which the teacher recites verses first, and 

students imitate them directly. This method is combined with classical recitation, where students read 

together under teacher supervision, and individual mentoring, where teachers guide students one by 

one to correct specific reading difficulties. This combination, as observed in classroom practice, allows 

teachers to address both collective learning and individual differences in students’ reading abilities. 

This finding is supported by an interview with one Qur’anic teacher, who stated, “Students usually 

repeat the recitation several times until they can pronounce the letters correctly and apply the tajwid 

rules appropriately” (Interview with Qur’anic teacher, November 2025). 

The materials taught include the recognition of hijaiyah letters, articulation points (makhraj), and 

the application of basic tajwid rules such as nun sakinah and tanwin, mim sakinah, and various 

categories of mad. Teachers present these materials progressively and link them with direct recitation 

practice so that students are able to apply the rules in actual Qur’anic reading. 

To strengthen students’ understanding, teachers apply drill techniques through repeated recitation 

exercises. Students are asked to repeat verses several times until they can pronounce the words 

correctly and fluently. In several sessions, audio-visual media are also used to support instruction, 

enabling students to listen to examples of proper recitation and to practice outside regular classroom 

activities. Evaluation is conducted continuously through direct classroom observation and individual 

reading assessments. Teachers assess students’ reading based on the accuracy of pronunciation, 

application of tajwid rules, fluency, and overall recitation performance. The findings indicate that the 

integration of structured planning, practical instruction, and continuous evaluation forms the core 

practice of tajwid instruction at Al-Rahman Witya School. 

 

Supporting and Inhibiting Factors 

The findings reveal that several factors support the implementation of tajwid instruction at Al-

Rahman Witya School. One of the main supporting factors is the school’s institutional commitment to 

Qur’anic learning. The school allocates specific learning time for Qur’anic instruction and places tajwid 

as an important component of Islamic education. This commitment is reflected in the structured 

learning schedule and the provision of teachers who are specifically responsible for teaching the 

Qur’an. Another supporting factor is the qualification of teachers. Based on interview data, Qur’anic 

teachers at Al-Rahman Witya School possess adequate knowledge of tajwid and are experienced in 

guiding students with different levels of reading ability. Teachers also demonstrate flexibility in 

adjusting instructional methods according to students’ needs. One teacher explained that individual 

guidance is often necessary because some students require repeated practice before mastering certain 

recitation rules (Interview with Qur’anic teacher, November 2025). 
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The socio-religious environment also contributes significantly to the effectiveness of tajwid 

learning. The school is located in a Muslim-majority community in Southern Thailand, where religious 

practices are closely integrated into daily life. This environment supports students’ familiarity with 

Qur’anic recitation and encourages them to practice beyond formal classroom instruction. In addition, 

the availability of Qur’anic learning facilities, such as mushaf copies and supporting instructional 

materials, helps sustain the learning process. Despite these supporting conditions, the findings also 

identify several inhibiting factors. One of the primary challenges is the heterogeneity of students’ 

reading abilities. Students enter the classroom with different levels of prior exposure to Qur’anic 

learning, which affects the pace of instruction. Some students are already familiar with basic tajwid 

rules, while others still struggle with the pronunciation of hijaiyah letters and basic reading fluency. 

Limited instructional time is another challenge. Teachers reported that the allocated classroom 

hours are often insufficient for providing intensive individual guidance to all students. This limitation 

becomes more evident when students require repeated practice and direct correction, which are 

essential components of tajwid instruction. Another inhibiting factor is the varying level of family 

support. While some students receive encouragement and additional recitation practice at home, others 

rely solely on school-based learning. Teachers noted that students who regularly practice at home 

generally show faster improvement in their reading ability. In addition, differences in students’ 

motivation also influence learning outcomes, as some students show a strong interest in Qur’anic 

recitation, whereas others require continuous encouragement from teachers. 

These findings indicate that the effectiveness of tajwid instruction at Al-Rahman Witya School is 

shaped not only by classroom practices but also by institutional support, family involvement, and 

students’ individual characteristics. 

 

Impact on Students’ Qur’anic Reading Skills 

The findings indicate that the implementation of tajwid instruction at Al-Rahman Witya School 

contributes substantially to the development of students’ Qur’anic reading skills. Based on classroom 

observations and interview data, students who participate regularly in tajwid learning demonstrate 

improvement in several aspects of Qur’anic recitation, particularly in pronunciation accuracy, 

application of tajwid rules, and reading fluency. 

One of the most visible impacts is the improvement in students’ ability to pronounce hijaiyah letters 

according to their correct articulation points (makhraj). At the beginning of the learning process, several 

students experienced difficulty distinguishing letters with similar sounds. However, continuous 

guidance through direct correction and repeated practice enabled students to gradually improve their 

pronunciation. A Qur’anic teacher stated that students who consistently attend tajwid sessions 

generally show better control of letter pronunciation over time (Interview with Qur’anic teacher, 

November 2025). 

The results also show that students become more capable of applying basic tajwid rules while 

reading Qur’anic verses. Through structured instruction, students are able to recognize and practice 

rules such as nun sakinah, tanwin, mim sakinah, and mad in actual recitation. This indicates that tajwid 

learning at the school does not remain at the theoretical level but is directly integrated into students’ 

daily reading activities. 

In addition to technical reading skills, tajwid instruction also influences students’ confidence in 

reciting the Qur’an. Observation data show that students who initially hesitated to read aloud became 

more confident after participating in repeated talaqqi and individual mentoring sessions. Teachers 

reported that students who had mastered certain recitation rules were more willing to read in front of 

their classmates and actively participate during classroom learning. Another important impact is the 

increase in students’ motivation to learn the Qur’an. The use of practical methods, such as talaqqi, drill, 
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and audio-visual support, creates a more engaging learning atmosphere. Students appear more 

enthusiastic during recitation sessions and show greater interest in improving their reading 

performance. These findings suggest that tajwid instruction at Al-Rahman Witya School not only 

enhances students’ technical recitation skills but also strengthens their confidence and motivation in 

learning the Qur’an. 

 

DISCUSSION 

Tajwid Instruction as a Practical Pedagogical Approach 

The findings demonstrate that tajwid instruction at Al-Rahman Witya School functions not merely 

as the transmission of theoretical knowledge but as a practical pedagogical process that emphasizes 

repeated recitation, direct correction, and individual guidance. The combination of talaqqi, classical 

recitation, drill practice, and individual mentoring reflects a learning model in which students acquire 

Qur’anic reading skills through active engagement rather than passive reception. 

These findings indicate that tajwid learning at the school is oriented toward practical mastery, 

where students are encouraged to apply recitation rules directly in reading activities. Such practice 

confirms that the teaching of tajwid cannot be separated from oral demonstration and repeated practice, 

because students require direct models of recitation and immediate feedback from teachers to improve 

pronunciation accuracy and fluency (Ibnu et al., 2023; Kistoro & Kurdiansyah, 2022; Sartika et al., 2021). 

The use of the talaqqi method in this study is consistent with previous findings that emphasize the 

effectiveness of direct recitation-based learning in improving students’ Qur’anic reading skills 

(Laewang & Ginting, 2023; Nobisa & Usman, 2021). Through this method, students imitate the teacher’s 

recitation while receiving direct correction, which facilitates the development of proper articulation 

and accurate tajwid application. This alignment suggests that tajwid instruction grounded in face-to-

face recitation remains highly relevant in contemporary Qur’anic education (Azzahro & Salama, 2024; 

Ibnu et al., 2023; Rizki et al., 2023). 

The findings also show that individual mentoring plays an important role in accommodating 

students’ varied levels of prior Qur’anic literacy. This suggests that tajwid instruction becomes more 

effective when collective classroom teaching is complemented by individualized guidance that targets 

specific reading difficulties. In addition, the integration of drill exercises and audio-visual media 

demonstrates that traditional Qur’anic teaching practices can be adapted to contemporary instructional 

needs, allowing students to engage with tajwid learning more actively and consistently within and 

beyond the classroom (DP et al., 2021). 

 

Contextualization of Qur’anic Learning in Southern Thailand 

The findings of this study highlight that tajwid instruction at Al-Rahman Witya School cannot be 

separated from the socio-religious context of Southern Thailand. The school is situated in a Muslim-

majority area where Islamic traditions remain strongly embedded in community life. This condition 

creates a supportive environment for Qur’anic learning, as students are familiar with religious practices 

not only within the school setting but also in their daily social interactions. The importance of the 

broader social and religious environment in supporting Qur’anic literacy has been recognized in 

studies across various Muslim communities, where community-based religious culture is understood 

to reinforce and extend the learning that takes place within formal educational institutions (Erlina et 

al., 2022; Rahmah et al., 2021). 

The findings of this study highlight that tajwid instruction at Al-Rahman Witya School cannot be 

separated from the socio-religious context of Southern Thailand. The school is situated in a Muslim-

majority area where Islamic traditions remain strongly embedded in community life. This condition 

creates a supportive environment for Qur’anic learning, as students are familiar with religious practices 
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not only within the school setting but also in their daily social interactions. The importance of the 

broader social and religious environment in supporting Qur’anic literacy has been recognized in 

studies across various Muslim communities, where community-based religious culture is understood 

to reinforce and extend the learning that takes place within formal educational institutions (Erlina et 

al., 2022; Rahmad et al., 2021). 

This contextual background distinguishes the implementation of tajwid instruction at Al-Rahman 

Witya School from Qur’anic learning in other educational settings where Islamic instruction may 

receive less social reinforcement. Students at the school are exposed to Qur’anic recitation through 

family, community, and religious institutions, which contributes to the continuity of learning beyond 

classroom activities. Research on Qur’anic learning in Islamic boarding school contexts has similarly 

noted that the family environment plays a significant role in supporting students’ reading 

development, and that when the family environment is unable to provide adequate Qur’anic learning, 

other community institutions such as Islamic boarding schools and alumni networks can fulfil this 

(Rahmad et al., 2021). The mosque, in particular, has been identified as a central component of Islamic 

religious education and a hub for the spread of Qur’anic literacy within Muslim communities (Erlina 

et al., 2022). As a result, tajwid instruction in the school is strengthened by a broader religious culture 

that supports students’ reading development  (Erlina et al., 2022; Rahmah et al., 2021). 

The findings suggest that the success of tajwid instruction is not determined solely by pedagogical 

practices in the classroom but also by the socio-cultural environment surrounding the learners. This 

supports the argument that Islamic educational practices are deeply influenced by local contexts and 

that effective Qur’anic learning should take into account the cultural setting in which students live. In 

the case of Southern Thailand, the presence of a strong Muslim community provides an important 

foundation for sustaining Qur’anic literacy among students (Misbah & Munfarida, 2024). 

At the same time, this study shows that formal school-based tajwid instruction remains essential 

despite the supportive religious environment. Community exposure alone does not guarantee 

students’ mastery of tajwid rules, as structured guidance from teachers is still necessary to ensure 

correct pronunciation and proper recitation. Research on the competencies of Qur’anic teachers has 

demonstrated that even in environments where students are regularly exposed to Qur’anic recitation, 

the quality of tajwid learning outcomes is significantly influenced by the pedagogical competence of 

teachers and the structured nature of the instructional program (Hanafi et al., 2023; Sartika et al., 2021). 

Therefore, the interaction between institutional learning and community-based religious culture 

constitutes an important contextual foundation for the implementation of tajwid instruction at Al-

Rahman Witya School. 

 

Implications for Islamic Education 

The findings of this study provide several implications for the development of Islamic education, 

particularly in Qur’anic teaching within basic Islamic education. First, the study highlights the 

importance of integrating tajwid instruction as a structured component of Qur’anic learning. The 

implementation at Al-Rahman Witya School shows that systematic tajwid teaching contributes not only 

to students’ technical reading skills but also to their confidence and motivation in learning the Qur’an. 

Research on innovative tajwid teaching techniques has similarly found that structured interventions 

targeting specific tajwid rules can increase students’ motivation and involvement in Qur’anic reading 

activities, as well as foster greater confidence in recitation. The positive perception of structured tajwid 

instruction among students suggests its potential to enhance the overall learning experience in Qur’anic 

education (Sahmat & Zamri, 2024). 
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Second, the findings indicate that effective tajwid instruction requires a combination of collective 

and individualized teaching approaches. The integration of talaqqi, classical recitation, drill practice, 

and individual mentoring demonstrates that students benefit from both classroom interaction and 

personal guidance. This suggests that Islamic schools should design Qur’anic learning programs that 

are flexible enough to accommodate students’ varied levels of prior reading ability. Studies on Qur’anic 

learning strategies in non-formal Islamic educational settings have likewise shown that combining 

direct learning strategies, including the talaqqi method with the jama’ (collective) model, is effective in 

developing students’ Qur’anic reading skills  (Azzahro & Salama, 2024). The use of both collective and 

individual approaches allows teachers to address the needs of the group while also providing targeted 

support to students who require additional guidance (Kistoro & Kurdiansyah, 2022; Safariani et al., 

2023) (Fanani & Ma’arif, 2025; Khoir et al., 2024; Kurniawan et al., 2023). 

Third, the study underlines the importance of contextual support in Qur’anic education. The socio-

religious environment of Southern Thailand contributes positively to students’ learning experiences, 

but formal instruction remains essential to ensure accurate mastery of tajwid rules. This indicates that 

Islamic educational institutions should not rely solely on community religious culture but should 

strengthen structured pedagogical practices within schools. Research on Qur’anic learning models in 

various community settings has consistently shown that while community exposure to Qur’anic 

recitation provides an important foundation for learning, it does not substitute for the structured 

guidance of qualified teachers. The role of the teacher as murabbi, mu’allim, and mursyid—educator, 

instructor, and spiritual guide—is considered indispensable in the transmission of correct Qur’anic 

recitation (Erlina et al., 2022; Rahmah et al., 2021). 

Finally, the findings emphasize the role of collaboration between schools, teachers, and families in 

supporting students’ Qur’anic literacy. Students who receive additional recitation practice and 

encouragement at home tend to show more consistent progress in their reading skills. Research on the 

implementation of the talaqqi method has highlighted the importance of continuity between school-

based learning and home practice, noting that teachers and parents need to collaborate to ensure that 

the learning process runs effectively across both environments (Setyowati & Mansur, 2024). Studies on 

factors influencing success in Qur’anic memorization have also identified family circumstances and the 

home environment as significant determinants of students’ learning outcomes, alongside teacher 

competence and instructional methods (Rizki et al., 2023). Therefore, the development of Qur’anic 

education should involve not only classroom-based instruction but also active family participation to 

sustain students’ reading development beyond school settings. 

CONCLUSION  

This study concludes that the practice of tajwid instruction at Al-Rahman Witya School plays an 

important role in the development of students’ Qur’anic reading skills. The most salient findings show 

that tajwid learning implemented through structured planning, practical classroom instruction, and 

continuous evaluation significantly improves students’ pronunciation accuracy, application of tajwid 

rules, reading fluency, and confidence in reciting the Qur’an. These results underline that systematic 

tajwid instruction, supported by methods such as talaqqi, classical recitation, individual mentoring, 

and drill practice, produces learning outcomes that are difficult to achieve through unstructured or 

purely informal Qur’anic learning. 

From a scientific perspective, the study confirms the importance of recitation-based and teacher-

guided approaches in Qur’anic learning while offering a more contextualized understanding of how 

tajwid instruction operates within a basic Islamic education setting in Southern Thailand. The findings 

reinforce previous studies that highlight the effectiveness of direct recitation and intensive guidance, 

yet they also extend the literature by demonstrating how the integration of traditional methods with 
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audio-visual support and structured classroom management can strengthen students’ Qur’anic literacy 

in a contemporary school context. This article thus contributes to the discourse of Islamic education by 

positioning tajwid instruction in formal schools as a practical pedagogical model that links technical 

mastery of recitation with the development of students’ confidence and motivation. 

However, this study has several limitations that need to be acknowledged. The research focuses on 

a single school with a specific socio-religious context in Southern Thailand and involves a limited 

number of participants, so the findings cannot be generalized to all Islamic educational institutions. In 

addition, the qualitative design emphasizes depth of description rather than statistical measurement of 

learning outcomes. These limitations open opportunities for further research that compares tajwid 

instruction across different regions, school types, and levels of education, and that employs mixed-

methods or longitudinal designs to examine the long-term impact of tajwid learning on students’ 

Qur’anic literacy. Such studies will help produce a more comprehensive understanding of effective 

Qur’anic teaching models and support the formulation of more responsive Islamic education policies. 
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